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Name of School: RUSHBROOK PRIMARY ACADEMY 

Head teacher/Principal: Hew Ting Yuen  

Hub: North West Hub  

School type: Primary 

MAT (if applicable): Bright Futures Educational Trust 

   
 

Estimate at this QA Review: Good 

Date of this Review: 04/12/2017 

Estimate at last QA Review Good 

Date of last QA Review 08/02/2017 

Grade at last Ofsted 
inspection: 

Good 

Date of last Ofsted inspection: 21/05/2014 
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Quality Assurance Review  
 
The review team, comprising of host school leaders and visiting reviewers agree 
that evidence indicates these areas are evaluated as follows: 

School Improvement Strategies Good 

Outcomes for Pupils Requires Improvement. 

Quality of Teaching, Learning and 
Assessment 

Good 

Area of Excellence Not submitted for this review. 

Previously accredited valid Areas of 
Excellence 

A Montessori approach to the Early 
Years Foundation Stage 08/02/2017 
SEND support 10/02/2016 

Overall Estimate Good 

 
Please note that a Challenge Partners Quality Assurance Review is not equivalent 
to an Ofsted inspection, and agreed estimates from the review are not equivalent to 
Ofsted judgements. 
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1. Information about the school 

● Rushbrook Academy is a much larger than average sized primary school situated 
in an area of high social deprivation. There is a larger proportion of boys than girls 
in the school. 

● The proportion of pupils from minority ethnic groups is considerably above the 
national average. A similarly high proportion of pupils speak English as an 
additional language. 

● The proportion of disadvantaged pupils in the school is well above the national 
average and accounts for almost half of the pupils on roll. 

● The proportion of pupils with special educational needs and/or disabilities is above 
the national average. The proportion with a statement of special educational 
needs and/or disabilities, or an education health care plan is below the national 
average. 

● Pupil stability is low, indicating that a significant proportion join or leave the school 
at other than the usual times. 

 
2.1 School Improvement Strategies - Follow up from previous review 

● The presentation of progress data has been improved and Rushbrook and one 
other primary school in the trust have used alternative progress measures. This 
includes additional work scrutiny, leading to greater accuracy in reaching 
judgements. The StatSheffield software has been adopted to give a sharply 
focused assessment system that more clearly identifies progress.  

 
2.2 School Improvement Strategies - What went well 

● The headteacher and her leadership team form a cohesive unit fully focused on 
raising standards for all pupils. They share a positive vision for the school and the 
school development plan sets clear targets that are rigorously pursued. Leaders’ 
self-evaluation is honest and accurate because they have an acute awareness of 
the school’s current position and are galvanised into driving improvement. 

● The leadership team has liaised closely with other schools in the Bright Futures 
Trust and much joint practice takes place with their neighbouring primary 
academy. This has been mutually beneficial for both schools. 

● Middle leaders have gained increased ‘release’ time to allow more joint planning, 
support for each other and the sharing of good practice. This is already having an 
impact on raising standards. These leaders now have greater responsibility for 
their areas, thus increasing their accountability. Line managers have closer links 
to the middle leaders group, enabling them to monitor their work more closely and 
offer support when required. 

● Targeted support work in Year 5 implemented by the upper Key Stage 2 phase 
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leader has led to a strategic focus on that year group to address any anomalies 
before the pupils enter Year 6. 

● Leaders began using the Singapore Maths strategy some time ago and this has 
been rolling out year-on-year until this method has now reached Year 4. Work in 
Maths-No Problem! books shows sound progress and mathematics is now the 
strongest area lower down the school. This development will move into Years 5 
and 6 over time. 

● The ‘talk for writing’ strategy has successfully led to improvements and this 
continues to be a development. A continued focus is helping pupils to write with 
greater fluency. 

● Practitioner enquiry has been introduced for teachers to base appraisal targets on 
raising standards, predominantly in mathematics and English. This adds to the 
professional focus these two subjects are receiving. 

● The transient school population and persistent absence are significant factors in 
affecting outcomes. The leadership team has established clear strategies to 
counter this aspect. Attendance has since become high profile in the school and, 
as well as clamping down on poor attendance, a plethora of rewards and 
incentives has been introduced. The combination of these rewards is having a 
positive effect. 

● Vulnerable families are targeted to change mindsets, and ex-pupils who have 
been to university come to school to act as positive role models. The school 
provides an exciting curriculum and enriching visits to museums and galleries 
which add to pupils’ cultural experiences. These provide opportunities for 
increasingly valuable life experiences and add to pupils’ knowledge of the world 
around them. 

2.3 School Improvement Strategies - Even better if… 

… leaders at all levels maintained their relentless pursuit in driving up standards. 
 

… leaders continued to develop a robust assessment system that measures both 
attainment and progress and is understood clearly by all staff. 

 
3.1 Quality of Teaching, Learning and Assessment - Follow up from 
previous review 

● Questioning appears to have improved since the last review because this aspect 
was a prominent feature of learning observations on this review.  

● Teachers make frequent references to the learning objective and success criteria. 
This enables pupils to understand what they are learning about and how they will 
know when they have been successful.  
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3.2 Quality of Teaching, Learning and Assessment - What went well 

● The Nursery is a welcoming place with dedicated staff who give children a positive 
start to their education. Resources are deployed well and meticulous 
recordkeeping allows staff to track and monitor closely children’s development 
from their very low starting points. 

● Teachers create a positive learning environment in which pupils are settled and 
happy in their learning. They know their pupils well which enables them to pitch 
lessons to the right level. They also adopt assessment for learning strategies 
effectively to maximise learning. Rooms are inviting spaces in which to learn with 
interesting displays to celebrate pupils’ achievements. 

● Teachers have high expectations of their pupils in relation to their learning and 
their behaviour. Frequent reinforcement of positive learning behaviours and praise 
for good work sustains pupils’ interest in the lesson content. Clear routines have 
been established in classrooms because teachers exhibit positive management of 
resources and pupils. Transitions within most lessons are seamless. 

● Teachers display strong subject knowledge and this allows them to plan well-
informed lessons that stimulate pupils’ interest. There is a clear structure to 
lessons and teachers build effectively on prior learning. Pupils are enthusiastic 
learners who are eager to please their teachers. They work hard in lessons and 
make strong progress. Additionally, pupils are confident to take risks in their 
learning in the knowledge that, ‘teachers always help us if we make mistakes’. 

● In the best lessons, teachers use probing questioning to stretch and challenge 
pupils further.  

● Pupils’ engagement in learning is a strong feature in the classroom. They listen 
well to instructions and there is very little off-task behaviour. Teachers re-focus 
learning effectively if pupils’ attention begins to wander. 

● Relationships in the classroom are extremely positive. Pupils collaborate and 
cooperate well with their peers, frequently helping each other when they become 
stuck in their work. 

● 	Feedback given within lessons is timely so that pupils know how to improve their 
knowledge, understanding and skills. Teachers identify and deal with 
misconceptions at the point of learning. 

● In the classroom, teachers liaise closely with their teaching assistants (TAs). This 
ensures that all groups and individuals receive appropriate support through 
concentrated interventions or one-to-one teaching. 

● A scrutiny of pupils’ books reveals that they are making positive progress. The 
quality and quantity of work is mostly age-appropriate and, in the best instances, 
teachers’ comments help pupils make the next steps towards improvement. 

 

3.3 Quality of Teaching, Learning and Assessment - Even better if… 

… there was greater consistency in the application of the marking and feedback 
policy. 
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… there was an increased focus on writing to raise standards in this area in all year 
groups. 

 
4. Outcomes for Pupils 

● Pupils enter the school at levels of development that are well below what is 
expected at that age. There are also large numbers of pupils from minority ethnic 
groups and for whom English is an additional language. 

● Children join the Early Years Foundation Stage (EYFS) at very low starting points, 
many without previous nursery school education. The percentage gaining a good 
level of development (GLD) by the end of EYFS in 2017 saw a small increase 
over the 2016 figure; however, it was still short of the national average. Girls 
considerably outperformed boys and this latter group is a major whole school 
focus, not just in the lower year groups. More boy-friendly stimuli have been 
introduced to address this. 

● A similarly small improvement was gained in the Year 1 phonics check although 
this measure was well below the national figure. The average score in the test, 
however, was equal to the national average. Most pupils who did not gain the test 
in Year 1 catch up with their peers in Year 2. 

● Key Stage 1 results in 2017 showed that all Rushbrook pupils fell well below the 
national average in reading, writing and mathematics attainment at the expected 
and greater depth levels. The percentage of pupils reaching the expected level of 
attainment in science was also below the national figure. However, the combined 
measure showed improvement from the previous year. 

● Equally low results were achieved at Key Stage 2 in 2017. The percentages for 
pupils in all three areas were below the national averages at the expected and 
greater depth levels. However, results improved over the previous year, with the 
proportion of pupils attaining age related expectations for the combined figure for 
reading, writing and mathematics, more than doubling from the 15% in 2016 to 
37% in 2017. 

● Outcomes for disadvantaged pupils revealed significant differences in 
achievement for this group compared with non-disadvantaged students nationally. 
Leaders are fully aware of the need to raise all pupils’ attainment and progress, 
but particularly for this group.  

● More moderation is taking place with a partner school in the trust, giving greater 
confidence and clarity in predicting progress. PIRA and PUMA testing has been 
introduced (Progress in Reading Assessment/ Progress in Understanding 
Mathematics Assessment). These tests are producing a clearer understanding of 
pupil progress and identification of the gaps needing to be filled using 
interventions or alternative strategies. 

● Adopting a new tracking system this academic year has provided more detailed 
analysis and greater accuracy in illustrating progress. This contributes directly to 
highlighting areas for further support.  

● The introduction of Singapore Maths has given greater support to all pupils but 
particularly the less able. The impact of this strategy has been significant and 
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mathematics is no longer the weaker of the three subjects.  

 
5. Area of Excellence 

Not submitted for this review. 

 
6. What additional support would the school like from the Challenge 
Partners network, either locally or nationally? 

No support is required at present, although leaders will consult the Schools’ Directory 
with regard to raising boys’ achievement. 

 
This review will support the school’s continuing improvement. The main 
findings will be shared within the school’s hub in order that it can inform 
future activities. 
 
 


